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FEDERAL AID EDUCATION 


0. February 4, 1960, the United States Senate, by a vote of 51-34, approved a two-year, $1,- 
833,000,000 (1 billion, 833 million) federal-aid-to-education bill, which will provide funds for 
| teachers’ salaries, as well as for school construction. This was a compromise worked out by Senator 
| | | A. S. (Mike) Monroney (Democrat, Oklahoma) and Senator Joseph Clark (Democrat, Pennsyl- 
| vania). Hence, the bill, as passed by the Senate, may be known as the Monroney-Clark Bill. It is 
| a substitute for a two-year, 1 billion dollar bill which the Senate Labor and Public Welfare Com- 
mittee had recommended — and which was under consideration in the Senate before it was 
amended into the Monroney-Clark bill. 


Barry Goldwater (Republican, Arizona) said: 


> “This measure is a very, very dangerous step that could lead to the destruction of our edu- 
cational system. The next step could be demands for federal aid to pay police, firemen, and other 
public servants.” 


The Tenth Amendment to the Constitution, adopted in 1791, says: 


“The powers not delegated to the United States by the Constitution nor prohibited by it to 
the States, are reserved to the States respectively, or to the people.” 


Bice is not a word in the Constitution delegating power to the United States to subsidize or 
otherwise meddle with educational institutions. Obviously, then, this Monroney-Clark bill (and any 
other that provides federal aid to education) is unconstitutional. 


Proposals for federal aid programs (which will convert our state schools into national schools) 
are made every year. What distinguishes the proposal this year is the fact that there was hardly a 
word said about the Constitution. In previous years, proponents of federal aid tried to make out a 
case for its constitutionality, although there is obviously no case. They usually cited the first congres- 
sional acts (almost a century ago) which set aside portions of the public domain for common schools 
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and land-grant colleges — claiming that this was 
the beginning and concluding that any kind of 
federal aid to education is therefore constitution- 
ally correct, because the federal government has 
been in this field a long time. 


It is a false argument and a non-sequitur. 


Setting aside some of the vacant public lands 
for school purposes in the 19th century bears no 
similarity to a 20th century deduction from the 
wages of an Oregon lumber jack to finance prog- 
ressive education for Texas school children. But 
even if there were any similarity, would that make 
a difference? Is crime legalized by repetition? 


When the Congress and the President violate 
the principles and provisions of our Constitution, 
they commit a crime against the cause of freedom 
and constitutional government. It does not legalize 
or lessen the crime to show that previous Con- 
gresses and Presidents have also committed it. 


ARGUMENTS FOR FEDERAL AID 


l. was not until the rise of 20th century totali- 
tarianism — fascism in Italy, naziism in Germany, 
communism in Russia, new-fair-deal-modern-re- 
publicanism in America, and socialism-by-its-right- 
name everywhere else — that such programs as 
federal aid to education developed features visi- 
bly ugly and sinister. 


An essential characteristic of police dictator- 
ships in Europe was the centralized control of all 
educational systems. The dictators were outspoken 
about it: they wanted control of education so that 
they could mould and control the thinking of the 
people. 


As Americans became aware of this obvious 
fact, they began to resist the expansion of federal 
programs in the field of education in the United 
States; but they haven't resisted enough. 


0... argument for federal aid is that people 
cannot afford to educate their own children and 
that government must therefore do it for them. 
Yet, the government must get all its revenue from 
these same poor people who can't afford to look 
after their own. Moreover, when the federal gov- 
ernment takes money away from the people so 
that it can give that same money back to them as 
“aid,” it averages giving back about 6¢ for every 
dollar it takes. 


Another argument is that the federal govern- 
ment is in better shape to finance public schools 
than state governments are. Every state in the 
union is infinitely better off financially than the 
federal government is. The debt of our federal 
government is greater than the combined indebt- 
edness of all other governments on earth — which 
includes all local and state governments in the 
United States and all foreign governments. 


All federal-aid-to-education advocates argue 
that federal aid will not bring federal control. 
Yet, everyone knows this isn’t so. Whatever the 
government subsidizes, it controls. If the govern- 
ment puts up money to build a school, or to pro- 
vide a scholarship, or to buy books, or to pay a 
teacher’s salary, the government must necessarily 
regulate and control the spending of that money. 
If it does not, it is being irresponsible in the dis- 
bursement of public funds. 


WHAT CAN WE DO ABOUT IT? 


A study of the federal-aid-to-education issue 
gives proof that the people of the United States 
will never succeed in making the federal govern- 
ment obey the Constitution by merely going to 
the polls periodically to vote one set of rascals out 
and another set in. We must sharply limit the 
taxing power of the federal government (by re- 
pealing the income tax amendment) so that, even 
if we do elect rascals to high political office, they 
cannot get hold of enough of our money to pay 
for our destruction. 
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Let’s illustrate. 


I. 1952, there was a swelling revolt against 
Truman’s fair deal. 


When Republicans called upon the nation to 
“turn the rascals out,” there was at least one fea- 
ture of Trumanism that all Republican politicians 
condemned: the attempts to federalize the public 
school systems under the guise of giving aid. 


The Republican presidential candidate (Dwight 
D. Eisenhower) was on record as saying (in 1949, 
while President of Columbia) that all people who 
advocate federal aid to education are guilty of 
extravagance with public money, of dishonesty, 
and of behavior “more dangerous to our form of 
government than any external threat that can pos- 
sibly be arrayed against us.” 


Yet President Eisenhower —who once said 
such harsh things about people who want federal 
aid to education — has recommended more of this 
“extravagant,” “dishonest,” and “dangerous” fed- 
eral spending than any other President in history. 


4 1955, there was the elaborately rigged White 
House Conference on Education, which termi- 
nated with Secretary Marion Folsom (of the 
Health, Education, and Welfare Department) 
saying, 

“this administration will present to Congress 


a broadened and improved program of federal 
assistance to help erase the classroom deficit.” 


0. January 28, 1957, the President’s education 
message to Congress proposed a four-year, two- 
billion - dollar - plus federal-aid-to-education pro- 
gram. The Eisenhower administration worked 
with the National Education Association, the 
AFL-CIO Department of Education, and other 
left-wing lobbies to convince Americans that there 
was a desperate classroom shortage which only the 
federal government could eliminate. 


Inasmuch as the plain facts belied all the propa- 
ganda about the classroom shortage, and inasmuch 
as Congress bogged down in the 1957 fight over 
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“civil rights,” Congress did not approve the ad- 
ministration’s federal aid to education proposals 
that year. 


l. 1958, the Eisenhower administration was 
back with the old arguments about a temporary 
program to meet an emergency, but with a new 
emergency: a dangerous shortage of scientists, re- 
vealed by the Soviet sputniks. 


On January 27, 1958, Eisenhower submitted his 
“education message” to Congress, proposing that 
1 billion dollars in federal funds be channeled to 
the states through the Department of Health, 
Education, and Welfare and through the National 
Science Foundation. The President said: 


“This emergency program stems from national 
need and its fruits will bear directly on national 
security .... The Administration urges prompt 
enactment of these recommendations in the essen- 
tial interest of national security.” 


Folsom said: 


“It is no exaggeration to say that the survival 
of our freedom may well be at stake in the 
nation’s classrooms.” 


The National Defense Education Act of 1958 
became law on September 2, 1958. 


National Defense education act! Why hadn't 
they thought of that before? Identify education 
with survival of the nation — and who will argue 
about constitutionality ? 


0. November 24, 1958, Mr. Lawrence G. 
Derthick, U. S. Commissioner of Education, De- 
partment of Health, Education, and Welfare, 
said: 

“The National Defense Education Act repre- 
sents a major breakthrough in the area of Fed- 
eral concern for education . . . . Its impact will be 
felt for many years to come . . . Congress has 


taken a significant step toward developing fed- 
eral responsibility in the field of education.” 


Exactly: In 1960, there was litle talk about con- 


stitutionality or even about an emergency. It was 


simply a question of how much federal aid. 


WHY? 


L. July, 1953, Joseph S. Clark, Jr. (then Mayor 
of Philadelphia, now U. S. Senator and co-author 
of the 1960 Monroney-Clark federal aid to educa- 
tion bill) wrote an article in the Atlantic Monthly. 
Among other things, Mr. Clark said: 


“A liberal is . . . one who believes in utilizing 
the full force of government for the advancement 
of social, political and economic justice at the 
municipal, state, national and international 
levels ... . There is a vast potential reservoir of 
political leadership coming from the schools and 
universities . . . . psychologically prepared to en- 
list under the liberal banner . . . . It is significant 
that what used to be called ‘history’ is now called 
‘social studies.’ . . . Spiritually and economically, 
youth is conditioned to respond to a liberal pro- 
gram of orderly policing of our society by gov- 
ernment.” 


Phice is the’real why. There is the reason why 
men like Senator Clark want federal aid to edu- 
cation: get the schools under the control of the 
central bureaucracy in Washington and there can 
be no turning back to fundamental education in 
the schools. The public schools will become propa- 
ganda arms of the centralized government, used 
for the primary purpose of brainwashing future 
generations into an acceptance of socialism — 


called, of course, ‘liberalism.’ 


NATIONAL EDUCATION 
ASSOCIATION 


The National Education Association has been 
the most insistent and powerful propaganda lobby 
for federal aid to education. The people need to 


know what this outfit is, how it works, and what 
it is after. There is a book which gives that 
information. 


In 1953, Meador Publishing Company, 324 
Newbury Street, Boston 15, Massachusetts, pub- 
lished Communist-Socialist Propaganda in Ameri- 
can Schools ($2.50 postpaid). The author is 
Verne P. Kaub, retired businessman who, since 
1949, has been president of the American Council 
of Christian Laymen. 


The book shows that the National Education 
Association is primarily responsible for the com- 
munist-socialist propaganda which has been sub- 
stituted for learning in many American public 
schools. 


I. the final chapter of Communist-Socialist 
Propaganda in American Schools, Mr. Kaub pre- 
sents statistics (from the NEA Handbook) which 
indicate how powerful the NEA is: 


“Among the stated aims . . .is increase of the 
number of affiliated local associations to 6,000, 
and general adoption of the unified dues plan. 
Under this plan a single membership fee, col- 
lected at the local level, pays the assessed-to-mem- 
bers costs of local, state, national and world serv- 
ice. A natural result would be to bring practically 
all teachers in America into NEA membership. 


“Tremendous progress toward the goal of 100 
per cent affiliation has been made... From 1921 
to .. . (1952) the number of affiliated locals in- 
creased from 197 to.... 4400.... 


“The estimated number of teachers in public 
elementary and secondary schools in the 52 ‘states’ 
(that is, the 48 states, plus Alaska, District of 
Columbia, Hawaii, and Puerto Rico) during the 
1950-51 school year was 1,040,578. Membership 
in the affiliated state-level associations as of May 
31, 1952, totaled 952,577. On the same date, the 
membership roll of National Education Associa- 
tion numbered 490,968 .... 


“On the basis of numbers, National Education 
Association is the most powerful organization of 
professional people in the nation, hence an ex- 


tremely potent pressure group in the political 


“American Medical Association (membership) 
is... 147,565. 
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“If all clergymen with charges in the United 
States (181,123) could be enrolled in a profes- 
sional society; and if all American attorneys 
(181,226) could be enrolled in the American Bar 
Association; and if the three organizations repre- 
senting all doctors, lawyers and preachers could 
be federated, this federation would barely match 
NEA’s membership of 490,968. 


“Of course when NEA’s lobbyists go to Cong- 
ress with demands for legislation, the emphasis 
is on the 952,577 members of the affiliates . . . . 


“Headquarters of NEA are in a handsome of- 
fice building at 1201 Sixteenth Street, Northwest, 
Washington, D. C., . . . The Association’s em- 
ployees number an average of 458; the annual 
payroll for 1951-52. was approximately 
$1,610,000. 


“Membership fees, totaling $3,500,000 in the 
year 1951-52, account for approximately 65 per 
cent of the total income of the Association; re- 
ceipts from all sources were in excess of $5,388,000 
during that fiscal year.” 


The NEA has almost become a nationwide 
closed-shop union for public school teachers. It is 
not called a union, and membership in it is not 
compulsory, in a technical sense; but in many 
school systems, the NEA has such “standing” with 
school boards and school administrators that any 
teacher who refuses to join the NEA and sub- 
scribe to its publications, and doctrines, seriously 
endangers his or her professional career. There 
are few public school systems in America where 
a teacher can openly defy the policies and doc- 
trines of the National Education Association. 


Thus, the organizational power of the NEA is 
built-in and self-perpetuating: the school teachers 
provide the revenue which makes the NEA so 
strong that it can virtually force its membership 
and doctrines upon the school teachers! This or- 
ganizational power is used on two major fronts 
to accomplish the NEA’s one major objective: 
converting the American federation of sovereign 
states into a socialistic state with absolute powers 
centered in Washington. 


One major front of the NEA attack is political: 
that is, the NEA, wielding its large and influen- 
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tial membership as a political club, lobbies for 
legislation and governmental policies — local, 
state, and federal — which are destructive of the 
old American constitutional concept of limited 
government and which drag the nation toward 
total socialism and ultimate integration into a 
one-world socialist government. This same poli- 
tical club is used, of course, in elections. The NEA, 
as a tax-exempt organization, cannot openly en- 
dorse political candidates; but, in many ways, it 
can put its influence behind political candidates 
who support one-world socialist programs. 


The other major front of the NEA attack is in 
the nation’s classrooms. Instead of disciplining 
and drilling students in the use of basic tools of 
learning, the NEA progressive educationists en- 
courage a life-adjustment curriculum and a child- 
centered school —all of which is brilliantly cal- 
culated to leave children ignorant of their own 
nation’s history and ideals, thoroughly indoctri- 
nated with socialistic attitudes, and completely 
untrained in how to study. 


Vee following excerpts from Verne P. Kaub’s 
Communist - Socialist Propaganda in American 
Schools, are a sampling of Kaub’s indictment 
against the National Education Association. 


. Progressive educators occupying policy- 
forming positions within National Education 
Association, and its divisions and departments, 
have not hesitated to use the exact language of 
the communist-socialist movement in describing 
their social-economic aims, and in urging teach- 
ers to indoctrinate youth of the land for accept- 
ance of socialistic ideology and programs. The 
aims of these false leaders, of course, are identi- 
cal with the immediate program of communism- 
socialism.” 


“Official spokesman for National Education 
Association follow the communist-socialist line 
in many ways, including use of the exact termi- 
nology of the Marxists; praise of socialism and 
of socialist policies and organizations; ridiculing 
patriotic organizations; deprecating achievements 
of the American way of life on the one hand and 
making absurdly exaggerated statements of what 
could be accomplished under a communist or 
socialist regime; making claims that the coming 
of collectivism in some form is inevitable; and 
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using the fear technique to persuade people to 
accept gradualism and peaceful change as the 
only way to avoid violent and bloody revolution.” 


“No technique of the propagandists for com- 
munism-socialism is more . . . effective in prepar- 
ing the minds of both adults and young people 
for acceptance of the Marxian ideology, than the 
debunking of American history, which includes 
gross misrepresentation of the character and aims 
of the Founders and of the historical documents 
which they wrote... . 


“National Education Association . . . (employs) 
this debunking .... 


“Other communist-socialist techniques used by 
NEA spokesmen include praise of Soviet ‘accomp- 
lishments’ and apologies for Soviet brutality; 
teaching the Marxian doctrine of class struggle, 
in part by sly insinuations that American society 
is made up of classes; teaching that change — 
always, of course, in the direction of collectivism 
— is not only inevitable but desirable, and using 
crude communist tricks to make it appear that 
communism-socialism is the only antidote for 
fascism, with communists and socialists presented 
as the only true anti-fascists .. . .” 


“National Education Association leadership no 
longer has faith in the American way of life... . 


“If any American parents . . . (think) that 
pupils are being taught history and current 
events in an objective manner, they should be 
warned .. . that, if the teachers are following the 
recommendations of the recognized and accepted 
leaders of the profession, the youngsters in the 
schools are being indoctrinated and trained in 
preparation for promoting whatever wild schemes 
may be hatched in the councils of the higher- 
ups.” 


“Class struggle teaching is given a vicious slant 
in the . . . Twentieth Yearbook of the National 
Council for the Social Studies (an NEA agency), 
1949: 

“ . the working classes . . . were nowhere 
able to control the government or policies of any 
leading modern state until some of the violent 
overturns following the first World War.’ 


. . . America .. . (is) certainly one of the 
modern states . . . . The most notable of the vio- 
lent overturns, and the only ones which readily 
come to mind, are the seizure of power by the 
nazi in Germany and the bolshevik revolution in 


Russia. It is indeed difficult to conceive how any 
American can believe that workers ever con- 
trolled either nazi Germany or the Russian 
soviets.” 


“(Another official publication of this NEA 
Agency, in April, 1951, has the following com- 
ment on the formation and adoption of the Con- 
stitution of the United States in 1787-89): 


*,..an alarmed bourgeoisie, frightened at the 
prospect of populistic and democratic excesses 
.. + promptly — almost furtively — drafted a con- 
servative constitution, omitting all reference to 
personal freedom and erecting elaborate defenses 
for property. From that time forward, the stresses 
engendered by the conflict of property rights and 
human rights has brought us by fits and starts 
closer to the espousal of the latter at the expense 
of the former... . 


“Quite aside from the fact that true history 
tells us that the states adopted the Constitution 
only after agreement had been reached that the 
Bill of Rights was to be adopted at early date, 
this . . . (is) the old communist prattle about 
‘property rights.’ The truth is, of course, that 
there is no such thing as ‘property rights’ — prop- 
erty has no rights! But one of the most important 
of personal rights is the right to own property; 
this right is so ancient and so well established 
that it is mentioned in two of the Ten Command- 
ments — “Thou shalt not steal’ and “Thou shalt 
not covet’.” 

“The one social innovation which is viewed 
longingly by the misty-eyed intelligentsia of many 
professions, including educators, is abolition of 
private property in favor of ‘collectivism’; the 
publications of National Education Association 
and its divisions, departments and commission 
are replete with evidence of this treachery against 
our American Republic.” 


“(Another NEA sponsored publication, Roads 
to American Prosperity, written by a socialist 
named David Cushman Coyle) offers this appeal- 
ing bit: 


“*A part of our personal savings . . . are not 
legitimate, but arise from failure to pay the full 
cost of maintaining this country in good shape 
.... By paying income taxes for conservation 
and improvements, we can return idle savings 
to circulation, without creating any debts. At 
the same time we shall add to our wealth and 
security. And this is the most legitimate use of 
our savings.’ ” 
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“No single project of National Education As- 
sociation, or any of its divisions or departments, 
more certainly types the nation’s greatest organi- 
zation of educators as contributing to the cause 
of communism-socialism than sponsorship of the 
textbooks Building America... . 


“Public housing projects in England, France, 
Germany, Russia, and Austria are lauded in the 
preliminary ‘Housing’ unit of Building Amer- 
ica. Nothing America has done in the way of 
housing in any way compares with these over- 
seas housing projects; America’s timid approach 
to public housing, however, has one thing in its 
favor, the . . . authors believe—no public housing 
project ever could fail.... 


“The ‘Food’ unit (of the NEA sponsored 
Building America textbooks) approves all the 
new deal programs for agriculture . . . and gives 
the reader the impression that only through in- 
tervention of government agencies can the nation 
hope to escape suffering, if not outright starva- 


“The ‘Health’ unit offers an excellent . . . story 
... Of medical science and public health, but the 
final pages are strongly slanted toward socialized 
medicine. 


“That government intervention and control is 
the only hope for continued free movement of 
persons and goods is the principal theme of the 
‘Transportation’ unit... . 


“In the ‘Power’ unit . . . . government opera- 
tion in the electric power field through such 
projects as Boulder Dam and Tennessee Valley 


WHO IS DAN SMOOT? 


Dan Smoot was born in Missouri. Reared in Texas, he attended SMU in Dallas, taking BA and MA degrees 


from that university in 1938 and 1940. 


In 1941, he joined the faculty at Harvard as a Teaching Fellow in English, doing graduate work for the de- 
gree of Doctor of Philosophy in the field of American Civilization. 


In 1942, he took leave of absence from Harvard in order to join the FBI. At the close of the war, he stayed 


in the FBI, rather than return to Harvard. 


He served as an FBI Agent in all parts of the nation, handling all kinds of assignments. But for three and a 
half years, he worked exclusively on communist investigations in the industrial midwest. For two years following 
that, he was on FBI headquarters staff in Washington, as an Administrative Assistant to J. Edgar Hoover. 

After nine and a half years in the FBI, Smoot resigned to help start the Facts Forum movement in Dallas. As 
the radio and television commentator for Facts Forum, Smoot, for almost four years spoke to a national audience 


giving both sides of great controversial issues. 


In July, 1955, he resigned and started his own independent program, in order to give only one side — the 
side that uses fundamental American principles as a yardstick for measuring all important issues. 
If you believe that Dan Smoot is providing effective tools for those who want to think and talk and write on 
the side of freedom, you can help immensely by subscribing, and encouraging others to subscribe, to The Dan 


Smoot Report. 
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Authority (TVA), and locally through munici- 
pally-owned utilities, wins hundred per cent ap- 
proval of the authors.... 


“In the ‘Recreation’ unit, as in all others . . . 
government has the answer to all the problems.... 


“Building America was adopted as a supple- 
mentary text for seventh and eighth grades of 
California schools by the State Board of Educa- 
tion in January, 1947 . . . . The Senate Investi- 
gating Committee on Education . . . Third Re- 
port, dated March 27, 1948 . . . (presented its 
findings) that Building America is... . ‘unfit for 
use in our schools’.” 

“Old fashioned educators assumed that before 
any person, youth or adult, can make rational 
decisions about social, economic, or political 
questions, he must have some facts and informa- 
tion bearing on the subject. ‘Reactionary’ teach- 
ers believe that some knowledge of economics 
is desirable before a person is requested to make 
up his mind about economic issues .. . . But our 
‘progressive’ educators (in NEA) have a different 
idea .... They think it proper to set teen-agers 
to discussing the merits of Supreme Court decis- 
ions, the probability that historical accounts of 
Revolutionary War battles are purely legendary 
or based in propaganda, and the solution of the 
most difficult economic problems.” 


“Since the philosophy of communism-socialism 
is basically materialistic, rejecting all spiritual 
values and all super-naturalism, the most import- 
ant step which a prospective convert must take 
before he can accept the Marxian doctrines is 


rejection of all religion, most particularly the 
most individualistic of all religions . . . Chris- 
tianity. 


“Insofar, then, as educators ignore and reject 
all spiritual concepts, they are playing directly 
into the hands of followers of Karl Marx, and 
quite naturally the Marxians will approve and 
applaud .... ‘They (communists) will do all they 
can to speed any trend in the direction of ma- 
terializing and paganizing education... . 


“Indications of definite desire to materialize 
and paganize the education of youth are to be 
found in many of the writings of ... NEA 
spokesmen.” 


“Eagerness to indoctrinate the youth of the 
land with the ideology of all-powerful world 
government is evident in writings of leaders and 
spokesmen for National Education Association 
.... And teachers are urged to offer this propa- 
ganda in connection with consideration of all 
types of instruction .... 


“Americans need not . . . base their opposition 
to world super-government . . . on the ground 
that in such a world government America would 
be impoverished if not actually ravaged in the 
end ... . Opposition should be based upon the 
fact that America nurtures and is the sole cus- 
todian of an infinitely precious thing, the con- 
cept of liberty based upon the premise that man 
was created to be free. This concept is accepted 
by no other nation, no other people in the world 
.... In every other nation, the people cling to the 
old and outworn fetish that the state (govern- 


ment) is an entity with power to grant liberties to 
its subjects .... 


“America can remain the hope of the world for 
universal liberty only if she stands firm upon the 
basic concepts of American government, and in- 
vites other nations to follow her example and 
make freedom an actuality rather than something 
to be desired but hardly to be attained. 


“National Education Association has shown all 
too clearly that it understands none of this philos- 
ophy of American liberty.” 


“This present writer (Verne Kaub) refuses to 
believe that the entire teaching profession, or 
even a majority of the teachers, has been infected 
with the subversive propaganda of collectivism. 


“Rather, this writer believes that when the 
teachers of the nation learn the real truth about 
the objectives of National Education Association 
as determined by the present leadership, the loyal 
American teachers will arise in holy wrath and 
turn the rascals out, then reorganize along the 
lines of an American professional organization.” 


That, in broad outline, is Verne Kaub’s indict- 
ment against the National Education Association; 
and he documents every count by direct quotations 
from NEA spokesmen and publications. 


Verne Kaub’s Communist-Socialist Propaganda 
in American Schools is a book which Americans 
ought to read. 
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READERS 


.... Thus at one time the truly progressive educator advocated, and his disciples endeavored to apply, the project 
method of teaching. This procedure was based upon the assumption that learning proceeds from the known to the unknown. 
If, therefore, one desires to teach a class to spell ‘cat,’ one should begin by presenting them with an actual cat; the cat, pre- 
sumably already known to them, is the project around which a variety of learning problems can be constructed — how to spell 
the word ‘cat,’ how to read the word ‘cat,’ and so on. The cat project can then lead by gradual stages —e.g., to milk, milk 
bottle, dairy —to ‘cow’; and after four or five decades of this, the children will be able to spell and read many of the 
more common nouns in our language” — from The Freudian Ethic, an analysis of the subversion of American Character, by 
Richard LaPiere (Duell, Sloan and Pearce, New York, 1959: $5.00 at bookstores). 


The last two issues of this Report (Six Thousand Educators, dated February 8, 1960, and Fed- 
eral Aid to Education, dated February 15, 1960), as well as three issues published in 1959 (Educa- 
tion, Fear and Failure, dated January 12, 1959; Looking Inside Our Schools, dated June 8, 1959; 
and Requiem for Eggheads, dated November 9, 1959) discussed contemporary education in 
America. 

The facts in these Reports were presented for the purpose of enlightening those who are con- 
cerned because Johnny can’t read, Suzie can’t spell, and Freddie is tackling freshman algebra 
without knowing how to add. 

Johnny, Suzie and Freddie — the countless thousands of American children in this generation 


— are victims of their schools and their homes, where standards were simultaneously relaxed in a 
misguided effort to make ‘life-adjustment’ easier and more pleasant. 


Bu: ‘life adjustment’ is never easy, and rarely pleasant. Consequently, our children are enter- 
ing adulthood equipped with the poorest education that money can buy. 


Those who equate ‘quantity’ with ‘quality’ proclaim that the American educational system is 
the finest in the world. 


Don’t we have more and larger public schools than any other country, or all of them combined ? 
Don’t we have more colleges and universities? 


Don’t we have a larger percentage of our children and young people enrolled in these schools 
and colleges? 
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Yes; but buildings— even buildings stuffed 
with children and staffed with adult educationists 
—do not automatically produce an educated 
generation. 


This is particularly true when children return 
home from a six-hour school day (which included 
an average of two hours exposure to education) 
to parents who are often more concerned with the 
child’s ‘social adjustment’ than with his spelling 
grade, who are not willing to make the child study 
at home, and who will storm heaven itself and 
resign from the PTA if Johnny’s grades are so 
horrible that even a ‘progressive educationist’ 
can’t pass him on to ‘remain with his age group.’ 


No, unfortunately and unforgiveably, we do not 
have the finest school system in the world, al- 
though some recent effort has been made to dis- 
cover and eliminate the most objectionable aspects 
of the system before more damage is done. 


Meanwhile, it might help to look at an im- 
portant part of the system we once had — a system 
which gave a far better education, in a much 
shorter time, than federal-aid, the NEA, central 
heat, group dynamics, the Fund for the Republic, 
and the Ford Foundation can ever combine to 


equal. 


The American Council of Christian Laymen, 
Madison 1, Wisconsin, has just brought out a 
complete set of McGuffey’s Readers (7 books, 
from the Primer through the Sixth Reader) re- 
printed from the original plates of the 1879 Re- 
vised Edition. The Council offers the entire set 
for $15.00 postpaid. 


The McGuffey’s Readers were in general use in 
the primary schools of America during almost 
half of the nineteenth century. Anyone who 
examines these beautiful little books and com- 
pares the tone, the text, the reading lists and the 
teaching methods with the insipid, often objec- 
tionable, stuff used in schools today — will readily 
see what has happened to public education in 
America. 


Today, we have the most elaborate, extensive, 
and expensive “educational” system in the history 
of civilization; but I venture a sweeping com- 


parison: I believe that any child who spent six. 


years in a one-room, one-teacher school, diligently 
disciplined to a thorough study of McGuffey’s 
Primer and six Readers and recommended supple- 
mentary readings, would emerge a far better- 
educated person than the average graduate of our 
finest colleges today. Indeed, the academic world 
today is full of men bristling with graduate de- 
grees who do not have half the real learning that 
American primary school children were exposed 
to in six years of McGuffey’s Readers. 


The best way to prove this assertion is to look 


at the books. 


McGUFFEY’S PRIMER 


Riess 4 and 5 introduce the primary, or begin- 
ning student, to the complete alphabet. 


Lesson 1, beginning on Page 7, initiates the 
study of basic vowel sounds, beginning with the 
letter A. 


On page 11, the primary student is given his 
first lesson in script writing. 


Each lesson in the sixty-three page, beautifully 
illustrated book begins with a vocabulary study of 
new words — each new word presented with dia- 
critical markings to show correct pronunciation 
and syllabification. 


By the time the beginning reader reached page 
59 of McGuffey’s Eclectic Primer, his reading 
skill had developed sufficiently for this, the last 
lesson in the book: 


When the stars, at set of sun, 
Watch you from on high; 

When the light of morn has come, 
Think the Lord is nigh. 

All you do, and all you say, 
He can see and hear; 

When you work and when you play; 
Think the Lord is near. 

All your joys and griefs he knows, 
Sees each smile and tear; 

When to Him you tell your woes, 
Know the Lord will hear. 
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McGUFFEY’S FIRST READER 


Attnough McGuffey’s Primer (the pre-school 
book) takes the child to a reading level consider- 
ably above that of the average contemporary 
fourth-grade student, McGuffey’s First Reader 
takes him back to the beginning. 


The Preface of the First Reader says: 


“... attention is invited to the following fea- 
tures: 

“1. Words of only two or three letters are used 
in the first lessons. Longer and more difficult ones 
are gradually introduced as the pupil gains apt- 
ness in the mastery of words. 

“2. A proper gradation has been carefully pre- 
served. All new words are placed at the head of 
each lesson, to be learned before the lesson is 
read. Their number in the early lessons is very 
small, thus making the first steps easy. All words 
in these vocabularies are used in the text imme- 
diately following. 

“3. Carefully engraved script exercises are in- 
troduced for a double purpose. These should be 
used to teach the reading of script; and may also 
serve as copies in slate work .... 


The first lesson of McGuffey’s First Reader is 
short. A black and white engraved illustration is 
followed by: 

dég the ran 
426ndgrth 
The dog. 
The dog ran. 


M.Guttey’s First Reader introduced the young 
student to script writing on page fifteen, under the 
heading “Slate Work.” This reference to ‘work’ 
is a repeated and varied refrain throughout Mc- 
Guffey’s Readers! The last exercise in the ninety- 
six page First Reader will delight those adults 
who understand its purpose: 


“We have come to the last lesson in this book. 
We have finished the First Reader. 


“You can now read all the lessons in it, and 
can write them on your slates. 


“Have you taken good care of your book? Chil- 
dren should always keep their books neat and 
clean. 


“Are you not glad to be ready for a new book? 


“Your parents are very kind to send you to 
school. If you are good, and if you try to learn, 
your teacher will love you, and you will please 
your parents. 


“Be kind to all, and do not waste your time in 
school. 


“When you go home, you may ask your parents 
to get you a Second Reader.” 


These notions — that schooling is a marvelous 
privilege, not a right or a burdensome obligation 
imposed by law; that a child is a responsible 
human being; that he should earn love; that he 
should strive not only to learn but to please his 
elders; that he should be grateful for privileges 
provided — were apparently abandoned about the 
time ‘modern educationists’ abandoned McGuf- 


fey’s Readers. 


McGUFFEY’S SECOND READER 


the Preface: 


“If the pupil is not familiar with the diacritical 
marks, he should be carefully drilled, as sug- 
gested on page 7, until the marked letter instantly 
suggests the correct sound. He is then prepared 
to study his reading lessons without any assist- 
ance from the teacher.” 


Under the heading “Articulation,” the follow- 
ing suggestions are made to the teacher: 

“Thorough and frequent drills on the elemen- 
tary sounds are useful in correcting vicious habits 
of pronunciation and in strengthening the vocal 
organs. 


“As a rule, only one or two sounds should be 
employed at one lesson. Care should be taken 
that the pupils observe and practice these sounds 
correctly in their reading.” 


eity in the Second Reader, the student begins 
to study simple punctuation, learning to use the 
period, the question mark, the exclamation mark, 
the comma, semicolon, colon, and hyphen. 


Vocabulary drill in Lesson 1 includes the pho- 
netically marked words: newspaper, stockings, 
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another, order, through, and events. The lesson 
itself tells of two children, named Harry and Kate, 
who spend an evening at home, after “They 
learned their lessons well to-day, and both feel 
happy.” Their father, Mr. Brown, has worked 
hard all day and is reading his paper; Mrs. Brown 
is mending; a fire burns brightly; on a stool by the 
fire is a basket of apples; the children amuse them- 
selves by reading a book. When their father has 
finished his paper, they all discuss the events of 
the day. The last paragraph of the story says: 


“Do you not wish that every boy and girl could 
have a home like this?” 


ln the Second Reader, the student reads stories 
about a boy who shined shoes to help his widowed 
mother, about the kindness of Susie to a less for- 
tunate child, about an older boy who resisted the 
temptation to cheat, about the habits of a king- 
bird and the industry of a bee, about the art of 
shearing sheep, about a boy named Sam who 
thoughtlessly spent his allowance on himself and 
had no pennies left to help a blind man. 


When McGuffey’s Readers were printed and 
used, God did not present a problem in education. 
On page 119 of the Second Reader is a poem 
entitled, ““God is Great And Good.” 


The book ends with Tennyson’s beautiful 
“Lullaby.” 


McGUFFEY’S THIRD READER 


The Third Reader begins with a Table of 
Vocals, listing Long Sounds, Short Sounds, Diph- 
thongs, Subvocals, and Aspirates. This is followed 
by exercises in Articulation, and a note to the 
teacher which says: 


“If the pupil has received proper oral instruc- 
tion, he has been taught to understand what he 
has read, and has already acquired the habit of 
emphasizing words. He is now prepared for a 
more formal introduction to the subject of 
emphasis . . . . This lesson, and the examples 
given, should be repeatedly practiced.” 


—_ Seven of the Third Reader begins with 


a vocabulary drill in the words falsely, truant, 
conduct, therefore, guilty, haste, struggled and 
ignorant. 


The story which follows, entitled ‘The Truant,” 
puts the new words to use in discussing a boy who 
lied to his mother and played truant from school 
and was, therefore, guilty of poor conduct when 
he fell in with bad companions who influenced 
him to go for a boat ride in bad weather. Since 
his parents were /gnorant of his danger, they were 
unable to come to his rescue, as he struggled to 
keep the boat from capsizing. The story ends 
happily: 

“He became regular at school, learned to at- 


tend to his books, and above all, to obey his 
parents perfectly.” 


The Third Reader is written with the obvious 
assumption that “‘to read is to understand’’; and 
the art of reading is developed with lessons about 


honesty, service, industry, obedience, love, beauty, 
and God. 


Whereas stories in the First and Second Readers 
picture children in their relationship with family, 
teacher, friends and animals, the Third Reader 
expands this world. 


In a story entitled ‘The Widow and the Mer- 
chant,” a merchant (7.e., ‘Capitalist’) befriends a 
widow in need. Later, when the widow proves 
herself to be a woman of great honesty, the mer- 
chant gives her a handsome gift. 


The child is not, however, encouraged to believe 
that beneficence is a virtue belonging only to the 
rich; it is a virtue to be cultivated by the young, 
practiced by all. 


Tittes of reading material presented in the 
Third Reader give an insight into the meaning 
and purpose of the book: ‘Courage and Coward- 
ice”; ‘“The Lord’s Prayer’; “An Evening Prayer’ ; 
“Finding the Owner’; “Beware of the First 
Drink”; “Speak Gently’; “The Money Amy 
Didn’t Earn”; ‘““Who Made The Stars?”; “Deeds 
of Kindness’; “True Courage’; “When To Say 
No”; “Persevere’’; ‘The Insolent Boy.” 
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One story entitled “Charlie and Rob” is a con- 
versation between Rob, who hopes to be rich some 
day and knows he must work to earn wealth “in 
an honest and useful way,” and Charles, who 
dreams of riches but is contemptuous of labor. 
The ‘environment, ‘social-consciousness’ and 
‘complexes’ of the boys are ot discussed in the 
story, which ends with the simple question: 

“Now, which of these boys do you think grew up 
to be a rich and useful man, and which of them 
joined a party of tramps before he was thirty 


years old?” 


McGUFFEY’S FOURTH READER 


The Fourth Reader is bigger (256 pages) than 
the previous Readers, and the print much smaller. 


The first 23 pages are devoted to drills and 
review in Punctuation, Articulation, Accent and 
Inflection. The Table of Contents lists 25 illustra- 
tions and 90 “Selections in Prose and Poetry.” The 
following ate typical of the ‘‘Selections”’: 

“Perseverance”; “Try, Try Again’; “Why the 
Sea is Salt’’; “Smiles”; “Lazy Ned’’; ““Meddlesome 
Matty”; “The Good Son”; “Where There is a 
Will There is a Way”; “True Manliness”; “A 
Ship in a Storm’; “The Sailor’s Consolation” ; 
“Waste Not, Want Not’; “The Voice of the 
Grass’; “Alpine Song’; “Evening Hymn’; “Con- 
sequences of Idleness’’; Advantages of Industry’’; 
“The Tempest’; ‘The Creator”; “The Right 
Way”; “The Golden Rule’; “Knowledge is 
Power’; “Good Will”; Chinese Story”; ‘The 
Giraffe”; “Dare to do Right’; “Wreck of the 
Hesperus”; “The Sermon on the Mount”; “King 
Solomon and the Ants’; “‘Rivermouth Theater’; 
“Alfred the Great’; ‘““Hugh Idle and Mr. Toll’; 
“The Attack on Nymwegen’; ‘The Seasons’; 
“Brandywine Ford”; “The Best Capital’; “A 
Mother’s Gift.” 


—_ had not yet come to education in 
America: instead of indoctrinating children with 
something called ‘international understanding,’ 
McGuffey’s Readers required them to read beau- 
tiful and interesting stories about foreign lands 


and foreign people — some of which were legen- 
dary, some historical. There was no concern about 
the ‘civil rights’ of little pagans whose parents 
did not want them exposed to notions about love 
of God and loyalty to country. 


There was, simply, a heavy exposure to the 
richness of our language, to the cultural heritage 
of the race, to the moral code which their civiliza- 
tion had produced, to the magnificence and mys- 
teries of nature, to reminders that God is the 
source of all beauty, strength, and love. 

No ‘projects’ or ‘field trips’ or ‘workshops’ in 
‘how to apply make-up’ and ‘how to behave on a 
date’ and ‘how to answer the telephone’! Just 
reading and writing and endless drill in Punctua- 


tion, Articulation, Accent and Inflection! 


McGUFFEY’S FIFTH READER 


The object of the Fifth Reader, according to 
the Preface, is to 


“present the best specimens of (writing) style, 
to insure interest in the subjects, to impart valu- 
able information, and to exert a decided and 
healthful moral influence... . ” 


Bu: first, the Fifth Reader student is drilled in 
proper Articulation, Vocal Sounds, Correct and 
Incorrect Pronunciation, Inflections, Voice Modu- 
lation, and Tone Quality. These drills fill the first 
thirty-seven pages of the book. Before the student 
approaches the actual reading material, he has 
covered the equivalent (or more) of any ‘ad- 
vanced public speaking’ course which might be 
taught today. 


After reviewing and drilling the student in ‘how 
to read,’ McGuffey’s Fifth Reader turns to ‘what 
to read.’ 


The Fifth Reader is bigger (352 pages) than 
the Fourth Reader, and its print smaller. Educa- 
tors of the McGuffey era apparently assumed that 
as children grew older, they needed less pamper- 
ing. They obviously cared not a fig about any 
‘fixations of the libido’ or other ‘traumatic experi- 
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ences’ which might be caused in a fifth grade stu- 
dent subjected to the discipline of study. 


The Fifth Reader contains selections from the 
Bible and Shakespeare and other recognized 
classics; from a truly startling assortment of well- 
known contemporaries on both sides of the Atlan- 
tic; from contemporary newspapers (English and 
American). The biographical sketches and criti- 
ques of the authors represented in the Fifth Reader 
indicate that they were selected because their 
writings were thought fit for fifth grade students. 


Here are some of the comments on authors rep- 
resented in McGuffey’s Fifth Reader: 


Timothy S. Arthur (1809-1885) “author of 
more than a hundred volumes, principally novels 
of a domestic and moral tone”; Charles G. East- 
man (1816-1861) who “faithfully portrayed rural 
life in New England”; John Greenleaf Whittier 
(1807-1892) who “never received a classical edu- 
cation”; John Russell (1793-1863) whose lan- 
guage is “clear, chaste, and classical”; Henry 
Wadsworth Longfellow (1807-1882), whose poetry 
“is always chaste and elegant, showing traces of 
careful scholarship in every line.” 


The Fifth Reader is not, however, a mere col- 
lection of the ‘chaste’ and ‘elegant,’ which glori- 
fies the American way of life above all others, or 
propagandizes for the wealthy capitalist, or makes 
‘wages of sin’ warnings for the poor. 


Baines Russell Lowell's ‘The Heritage” is 
there, saying firmly: 
“The rich man’s son inherits lands, 
And piles of brick, and stone, and gold, 
And he inherits soft white hands, 
And tender flesh that fears the cold, 
Nor dares to wear a garment old; 
A heritage, it seems to me, 
One scarce would wish to hold in fee.” 


Modern, social-action religious groups would 
think well of William Ellery Channing’s “Reli- 
gion The Only Basis of Society”: 


“Religion is a social concern; for it operates 
powerfully on society, contributing in various 
ways to its stability and prosperity. Religion is 
not merely a private affair; the community is 


deeply interested in its diffusion; for it is the best 
support of the virtues and principles, on which 
the social order rests. Pure and undefiled religion 
is to do good; and it follows, very plainly, that if 
God be the Author and Friend of society, then, 
the recognition of him must enforce all social 
duty, and enlightened piety must give its whole 
strength to public order... .” 


Many points of view are presented. In ‘The 
Righteous Never Forsaken,” one finds an old 
truth: 


“The indolent may well bear with poverty 


while the ability to gain sustenance remains.” 


Scone! Johnson’s “A Picture of Human Life,” 
makes an eighteenth century pronouncement 
which is applicable in any century — indeed, poig- 
nantly applicable in twentieth century America: 


.... We then relax our vigor, and resolve no 
longer to be terrified with crimes at a distance, 
but rely upon our own constancy .... We thus 
enter the bowers of ease, and repose in the shades 
of security. Here the heart softens, and vigilance 
subsides... . 


“By degrees we let fall the remembrance of our 
original intention, and quit the only adequate 
object of rational desire. We entangle ourselves 
in business, immerse ourselves in luxury, and 
rove through the labyrinths of inconstancy till 
the darkness of old age begins to invade us, and 
disease and anxiety obstruct our way. We then 
look back upon our lives with horror, with sor- 
row, and with repentance; and wish, but too often 
vainly wish, that we had not forsaken the paths 
of virtue.” 


Mecuttey’s Fifth Reader is a remarkable book. 


McGUFFEY’S SIXTH READER 


Mccuttey’s Sixth Reader is the last of the 
series. This book has 464 pages of rather small 
print. 


It would be safe to wager that not more than 
ten percent of all graduates from American col- 
leges during the past 20 years have read one-fourth 
of the classic pieces which McGuffey’s presented 
to sixth grade children less than a century ago. 
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Here are some of the selections in the Sixth 
Reader: Thomas Gray's “Elegy in a Country 
Churchyard”; Patrick Henry’s “Speech before the 
Virginia Convention”; “The Speech of Paul on 
Mars’ Hill,” from the Bible; Lyman Beecher’s 
“Necessity of Education”; William Prescott’s 
“The English Character”; John Milton’s “Death 
of Samson”; Daniel Webstet’s “Importance of the 
Union”; Jared Sparks’ “Character of Washing- 
ton.” 


But McGuffey’s Sixth Reader would have 
merited a permanent place among all valued 
American educational guides, if it had done noth- 
ing more than preserve Dr. Lyman Beecher’s “The 
Memory of Our Fathers.” For those unfortunate 
Americans who have not had the pleasure and 
privilege of studying in McGuffey’s Readers, we 
reprint, from the Sixth Reader, Lyman Beecher’s 
tribute to the Pilgrim Fathers who founded a 
civilization in New England. The piece is called, 
“The Memory of our Fathers”: 


“We are called upon to cherish with high 
veneration and grateful recollections, the memory 
-. of our fathers. Both the ties of nature and the 
| | ¥ dictates of policy demand this. And surely no 
nation had ever less occasion to be ashamed of 
its ancestry, or more occasion for gratulation in 
that respect; for while most nations trace their 
origin to barbarians, the foundations of our 
nation were laid by civilized men, by Christians. 
Many of them were men of distinguished fami- 
lies, of powerful talents, of great learning and of 
preeminent wisdom, of decision of character, and 
of most inflexible integrity. And yet not unfre- 
quently they have been treated as if they had no 
virtues; while their sins and follies have been 
sedulously immortalized in satirical anecdote. 


“The influence of such treatment of our fathers 
is too manifest. It creates and lets loose upon 
their institutions, the vandal spirit of innovation 
and overthrow; for after the memory of our 
fathers shall have been rendered contemptible, 
who will appreciate and sustain their institu- 
tions? “Che memory of our fathers’ should be the 
watchword of liberty throughout the land; for, 
imperfect as they were, the world before had not 
seen their like, nor will it soon, we fear, behold 
their like again. Such models of moral excellence, 

‘such apostles of civil and religious liberty, such 
¢ shades of the illustrious dead looking down upon 
their descendants with approbation or reproof, 
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according as they follow or depart from the good 
way, constitute a censorship inferior only to the 
eye of God; and to ridicule them is national 
suicide. 


“The doctrines of our fathers have been repre- 
sented as gloomy, superstitious, severe, irrational, 
and of a licentious tendency. But when other 
systems shall have produced a piety as devoted, 
a morality as pure, a patriotism as disinterested, 
and a state of society as happy as have prevailed 
where their doctrines have been most prevalent, 
it may be in season to seek an answer to this 
objection. 


“The persecutions instituted by our fathers 
have been the occasion of ceaseless obloqguy upon 
their fair fame. And truly, it was a fault of no 
ordinary magnitude, that sometimes they did per- 
secute. But let him whose ancestors were not ten 
times more guilty, cast the first stone, and the 
ashes of our fathers will no more be disturbed. 
Theirs was the fault of the age, and it will be 
easy to show that no class of men had, at that 
time, approximated so nearly to just apprehen- 
sions of religious liberty; and that it is to them 
that the world is now indebted for the more just 
and definite views which now prevail. 

“The superstition and bigotry of our fathers 
are themes on which some of their descendants, 
themselves far enough from superstition, if not 
from bigotry, have delighted to dwell. But when 
we look abroad, and behold the condition of the 
world, compared with the condition of New Eng- 
land, we may justly exclaim, ‘Would to God that 
the ancestors of all the nations had been not only 
almost, but altogether such bigots as our fathers 


99 


were. 


A MATTER OF ETHICS 


A comparison of McGuffey’s Readers with the 
textbooks and subject matter offered children in 
schools today gives staggering proof of the de- 
generation of public education in America. 


One recent book which gives some reasons why, 
is The Freudian Ethic (An Analysis of the Sub- 
version of American Character) by Richard La 
Piere, who is Professor of Sociology at Stanford 
University. 


Professor La Piere begins with a definition of 


the “Protestant Ethic’ which he claims was a 
major factor in the development of modern west- 
ern civilization. The “Protestant Ethic” holds that 
the individual human being can be physically, 
mentally, and morally sturdy; and that, being 
sturdy, he can and should be, independent, self- 
reliant, enterprising and individually responsible 
for his own deeds. This was the dominant and 
prevailing American attitude toward man during 
the nineteenth century. It followed that education 
in that age was calculated to propagate the ideals 
of the “Protestant Ethic.” 


P rofessor La Piere says: 


“By way of (Benjamin) Franklin’s publications 
came many of those now old-fashioned maxims 
that were handed down from father to son.... 
A penny saved is a penny earned; Early to bed 
and early to rise makes a man healthy, wealthy, 
and wise; A fool and his money are soon 
parted .... 


“One of the most successful and widely known 
of the later advocates of the Protestant ethic was 
the textbook writer McGuffey, who supplied 
many generations of school children with ‘Read- 
ers’ heavily weighted with little tales demon- 
strating the virtue of enterprise and with maxims 
in the Franklin tradition .... 


“(There was) journalistic support of the Prot- 
estant ethic . . . . (magazines, which consistently 
published articles lauding) the virtues of honesty, 


personal integrity, industry, originality, ... There 
were a number of periodicals designed for young 
people that held up for emulation heroes and 
heroines embodying all the attributes of individ- 
ual initiative and engaging in a highly enterpris- 
ing way in study, work, or even play.” 


Pickenses La Piere shows that, in this century, 
the “Protestant Ethic” is being subverted, replaced 
with what he calls the Freudian Ethic. He defines 
the Freudian Ethic as a doctrine of social irrespon- 
sibility and personal despair. He says: 


“Freud’s .... data... were dredged up from 
the hypothesized unconscious of his neurotic 
patients .. . . Freud’s ultimate cause, Nature, is 
without purpose; we are born, we suffer, and at 
length we die . . . . Never has a doctrine of man 
that is so morbid, so discouraging, so without 
hope or confidence, and so lacking in inspiration 
been so widely acclaimed . . . . (This) doctrine of 
despair has become a major, if not yet the major, 
philosophy of our times.” 


Pesteanne La Piere says that the ‘“‘men of enter- 
prise” whom the Protestant Ethic extolled are 
being destroyed in this age of the Freudian Ethic 
and that, 


‘, . . the future of American society, and in- 
directly of at least half the people of the world, 
depends in large part upon the maintenance of 
the values and sentiments of the Protestant 
Ethic.” 


WHO IS DAN SMOOT? 


Dan Smoot was born in Missouri. Reared in Texas, he attended SMU in Dallas, taking BA and MA degrees 


from that university in 1938 and 1940. 
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